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ZOH L WEBEERRIZ T TIc19944E L 5 FEETE b > TEBSINTE Y,
RS O REHBE R Z I EENRFEFL TSI EER D,
ZOEAORT. KEVALTHINVUEOKFERBEREOHEL EHICT S
a3 a YR EIRE LR EEEE OB BIESMTOI TS, AMRT
. SREEE DERAKE 22 R EREDOKRFEAS L\ BEOHTHRYEE
DEBHBEN Y ¥ 25 2050 HEISHEBFOMRRRESECLLNS
B3 %,

1 aA3a=4—aviENEBR T >N F274L

FE. afa=fr—va VEENOBERZHMCERFTEFRHAEL ) ¥ =
SAREE IR, B2 RRAMTORATVEY, ZORNFEFIIa=7—¥
BEHE WS Z R YD LD RRL TV 2 hRUKFEFTORFHEOR
%&E@iﬁmEKTmémw;ofﬁoo%@W@i%k%ﬂkﬁ%%
LLEE A EFEIRDL, HEVEESHEOZ 7 AZEPT LV ST b DG
K2 BT B EBHEEAOTRE LI REWAREFEC E TRICEBICD
FoTHBh, BEIFCHBROFEH 2 VEFROBECE{ETEEL L
3Thbd, S TRIZI2a=yr—ya EBHEEXRTSAY ¥ 2T LORRE
COWTIRHEBEY OB _EBRHROMREET 2 TERT S,

oS ENEWEOSE TR 2T 7 a— —FHRA SNk, 1970FK
e S o= — g YHENHEB @2 ® O Communicative Approach 23
Hah. BETRH OO EFELNRE LAFEEBIC BV TZOLH L
- Twh, Z0 Communicative Approach OERHIPHE AW DWW TS
¢ DIFGRE DR BER B T2 T, HEAOKFEENEE T RERKE
93 4 =4 —3 g YEEH W S ELS S & Dubin and Olshtain (1986) D43
BREICTHIENTE D, Dubinand Olshtain i, 2 2 a7 —¥va e
HEBRT 24 F27 AR EEOHESSHEENEFR, FHATEORAD
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BAHRR, 2L THEOAMERNERD 3 >0 0B TH2 & LTw3,

11 SERMNEE
HEFEFXH Rt SOHLIzala=s—va vBERHERRDE 570 4
DTHb,

..communicative competence entails knowing not only the language
code or the form of language, but also what to say to whom and how to
say it appropriately in any given situation. It deals with the social and
cultural knowledge that speakers are presumed to have which enables

them to use and interpret linguistic forms. (Dubin and Olshtain, 1986, p. 70)

MERE WS FREOBIZ DB THFL T T HE S ~ S EBE Ol ifE
SHCTRHMRMNE I azy —va v WCETWBERE 440, Zhid
AC—F VTR TR FATF 1T RBOTLT22 T ET, HEPED
HaH ) FOHAR L L RO B RSB L oM AREY. 045D
XBELEROHRTRELAL DDbREZ EDBWELEL & S5 E L)
T®H%, %72 Dubin and Olshtain iz H 2 EBFHIC BT ED & 3 SRR HRE
L. EDEIBIFICRS TRADREEED T, HHWBIN—IL. ) i
TN AY ZZXLEDOTOHBMSLELBRTWEH, 25 LErSEp
HRICHDHES - WA E SO B LB b IS a=tr—v gy
EVWSBERTRIFEDA XS THMOSECE L TCHIERICEECH 2,

1+ 2 RACE¥NER

RAVGEFIE, A ) F 2T MERIZEWT, EBEICHEL o BEER 5T

ICEDBTEDIIRIRIEMVANDINRETHE, LW EZH 4SS
B WAL, Dubin and Olshtain i3 Smr i CALP (cognitive,
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o

[t



academic language proficiency) & BICS (basic interpersonal communica-
tive skills) @ 2 >OMWE & EicT 2 EE M H S £ > Cummins (1978) @
2 HEWALTHS, BICSBH¥®PI S a=7—yaryefibLL
face-to-face M I 3 2 =¥ —v a ¥ T, FORED 5 FHOIFHRIUSN O
LRI 20 THS, —H. CALP &, Fiia YOEEGETITON S,
L0 SEANEE R R R R EE 2T O I LB ERIEI TH b, D
ARSI CHEAICA b EENnS, AY Fa S AMERRICBWTIXZ
D2HODT L a=r—ya v AFLEEEEOEMEP = — AT HLETH
DANDLEND S, B FHEEERER Lz waEE w3 2 KGR T
DR EREE DEE L. BICS #S iz 6 3 ZENFWTHS I L, £72FL
KR THAETOEEZHM L LT CALP CERNPE,PNLSL I LI

fé(“?)'f)o

1«3 HECHEPNER

25, LEY I 13 % humanistic psychology RO BT I SRHHEICEL
O %5 2 | learner-centered CEFEEEM) OAH ) F 2T AEREAN,
0 learner-centered D& 2 ATk, ¥BEREAAOSHFFOHY FIcow
TE 7 NEDLEEREBEINL, —— XA PREIFeRYL. B0 EESIE:
FHEWS LD EEHEOYE EET 2% HEH S, learner-centered O
I8N 1 ATH2 Nunan (1988b) EEERHIFRE L T, Bundage and
Mackeracher (1980) @ Adult Learning Theory % EIF T\ %,

Adults learn best when the content is personally relevant to past
experience or present concerns and the learning process is relevant to life
experiences.

Adults learn best when novel information is presented through a variety
of sensory modes and experiences, with sufficient repetitions and varia-
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tions on themes to allow distinctions in patterns to emerge. (p. 23 in

Nunan, 1988)

<@ Adult Learning Theory iz &, [2%#4 12 E512 £ - THEYI R NE L
NINIEE L EET 2| ¢+ Wi, BROZ L THLDBEZ HNEMEL
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5,

2. FEHEGSBEXHOLTEABERINLS,

3. ?%%ﬁﬁﬁﬂﬁwﬁukxmﬁbU\?EMQE%EGﬁﬁbﬁ&
3Nhd,

4. MOFEEIZO¥BELMEOD, W, Tlid 29 5— k7L —
ER D,

. BEEY I APREMIBEBRT 20 THL . 75 ADEEG A E/ L
CFHEOFE R EES E 28-%H 5,

6. ﬁ%%%wﬁwfﬁﬁ%%%%T%%\%E?%hﬁ%@%%%@%
GET B,

(p. 76, translated by the author)
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150 [EEEesmE  No. 12 1997



B - FEBEEDONL DR Y v 7 ORBERNEORES DR T2 ¢
Th 3,
uizv®ﬁ$®ﬁ%*%ﬂU#iaa%ﬁﬁtoﬁ%m#ﬁLTmaﬁ

B2V ¥ 27 A0OBEE., KERUIEROBEESIE TR I - BEES
B 22—y a VEEHOBERZHEL CWaATHS, 512
BRARFTOHEEEC %Lﬁ@%kzizkmﬁgéobbbzébtﬂ
RCEDTOI A VX2 T LAOBEHET R8I, B8 - ElLSROBETH
B EMANTVD LI, ERENOTR U324, FEERDEOEEADR
IOMETH S, ZhE—BOKEERGIE. HEDIEE A X OAESS 7
NI NIEZ 5RETH 2 5, FEOEBESIMEG L 1S = L d, haz.
R L 6 ERMIRERF 2R TS - EEEE 2 nF, WL S HEhc T
SFBANITY—RBFIOI TRV EVS I LIITES S LA,
BRI » FRMNEENCN T B0 LV EVS Z L izikn Sk, o TR
BAODBOZEITER S LORSFED Y — A, B AEROME 2 H A 3E s
SOFMELEZSHDZLEVSOTRASHCTEYIT, 235 LA )+ 25 A
TRAEDFEEMOETERBL T I I, 72,72 & 2 A2 40 -
FRIFZ S DN B0 o7 8 LThH, 295 L7 O+ 2 8k
PRLESISHL, BT2ZLiE, BROZOKFIC L > TALEE L
HOEBEETHZICTE LTV,

I MARINKEEEXBOEBEH) $15 L0015 BE

AEREFEOEEL ) ¥ 27 4 (RELFBEEBRAF v > S ANOEE
HORFEHEOF LA ) F 2 5 200 THY) AL | FRIETEO 7L
AARZPT AL (BEFHBEELHEICIER) OFEICL 28BE AL
B.CD3IZX7D7 7R3 % LI BT, Mg i BEERE (B8R » 554
PHADRRBLCE S T AERATEET 2 L8 TE2 LDV R

DI a=T—2a VEENEROL OO AFEEZE ) ) F 29 L EE 151



F AT TV, &SRB ICIZISAL S ABEDERNVRITLNTY
L. BEIZE > TREEOE I FLEEAHL AV L HED, TOF;
ETLEEDEIFLETCLRBLALMGTEZRATH S, IDRES
)k 25 AIRER ASRBRCLEL L TOWARVLEENS, TTEEVER
EREOSE . 3N TT CREEEE D AREH O U RETFROF
Bz CHIETESHE. SRFENSHBELRBINTELLEVWINT, ¥
S OMOKEE LB LT ) XDk A ) F2T7LTHEEFI I EN
pig e

AREOBEA TR L 5 IREED SFHERBCEITHEFLRILF
EBSAELTL Bo 2 LERBTEITA Y F 274280 KHEL T
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YIRATZETI LR L VEBH A EE XY 2,

2. BEETRORFEECHMEEEDOH CHBEEHEYETE 2 L 510
FHRAVZITY-RBROFI¥ S,

BHAEC:

L W%, GRE TONENA L EBCFE I P CTE RS 3,

2. FHEELSTEBDHDIII 2=y —var¥ R 72475 hoeuBm

A bEa®, Fiae s,
3. BEETERORFEBCHEEFEOT CREEW A METE 2 L5 12
FEANITI—RBICDIF&E 2,

BRE A D7 7 A CiEITd~I- Bl S CALP i 20 E S A B 2 &
BEALLEBEIOND, $7c. V—FT14¥7, 45457, AC—%2 7,
Uz:yﬁs@gﬁw@&@x#wmﬁﬁ%%ftSmw&mmg&mmgw
(Dubin and Olshtain, 1986) Cig7 < . L L4 DR R DOREZEA ¥R -
WRAEF TCORBORFEOEDLR A EEEL T L D EBOEL A ICE LT
TAWRER T R THEE LITED ¥ T8 R RAER T & M54 OMMEER L %
RIEL, PEEROG L Y>EBLEEZ SN2, YINADTHA v EL
TREEDHBRCAFAEHCOF 22 2HME L product-oriented
FDRFEHERO 0 22D D% EME L7 process-oriented (Nunan,
1988b) DIZS B ZDHALDBL T2, FlIZIE L1 DD F —<ic o0 TRE
TS ETARR, T EHOTHERESE: ECERS OBEE b Lo
HADEARE LD TEE, JV—FF4RAvvavkl, 20ORBER:
RIDEVO—EDY INAR, BADEKDH2F — < TFN—F %5
D, FilEl, MEE TSI R—ABEHSWB AT 4 7R LTI, B
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¥ ¥ O content-based ¥ F NABEIF HNB, Y Y —FX—N—DFE
HEEL, 1 EE2pFTEBAELRY Y —F R R— 5 FEEX LT 2 task-
based & F /S A H#E % 55, Dubin and Olshtain (1986) X, < BREx
R+ 2 2 b ICE A #E { process-oriented OB HEE2FEFO 2K
K EEEEEED L LD THE E L, ZOEBELEREZIFIFEL TV EH,

ST ED S Bz ikt content-based, task-based ¥ 7 /¥ A ZBAGRD
H5320%5|HLTAHS,

_Information-Centered Tasks enable learners to use the language
naturally while being fully engrossed in fact-gathering activities.

. Problem-Solving Tasks involve learners in making decisions about
issues while using the target language, enabling them to focus on the
features of the activity rather than on language usage. In this type of
activity, learners are involved in a ‘whole-task’ process in Littlewood’s
(19813)) terms.

_While similarly ‘whole-task’ focused, workouts which involve trans-

ferring and reconstituting information emphasize cognitive uses of lan-

guage. (p. 96)
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ANFOREE DL, ERFECLEH>TEDRAFABEDBERITH
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