(%2 %,/ b5 ] yunts / yantbhes D HBENBE I LA X B
BE S8 D fthBiE

Bl EE Y o4 Fhe—=F
¥—7—F : HEguo W, ¥k, BE 558

BL®IiC

AAGED [#25,/Hbd] oL TiED yaurs / yantses 3% NEF NFEROIEREE %
REFL 2B e QB ORT O XS ICHh 2%, LL, [#b2] BPHBFETH S DIC
THek & oD yunts 2D &I koco (HBIE - M) +uemy (RIEBIE - 5H%) |
yautbes 23 +uemy (548) Lo MM AKERERLZD &, ZNZNBREN RS D
TVWET L, AT ) LAEMERSBRICERL, 20N RICH2HBEEEL, H
KFE - vy TEHEONBMAOER L LM S FHEICH LN 2 2N AREE LT,

1.1) HEFED [#x 3] & [#b3]

HARGED [#x 2] L [#bL2] E_TE2AELT2OEME RV, [ M@ EHE.
BEVLHBF L WO R R XA Y TIEE S REmBE T NDE LA TH S, fthBE
CHEFEOXIE 7 E®ZAICEN DA MBIE. End o HEE L E@EITRINT
W35 (FISC 1a) 1b)) o [#b 2| BHISC 20)0 (e TiEEZHDL | DX I ICTHE
LHILHRTEDL, TOHT [#HZE] & [Hbs | 2thBhEE e BEFEO MR X7 e
BERARZZEPbD %, HRBOBRLE LTk [#b3 ] FAHBFANABERKEVERFDO L
HErzbh, TOMBFZUFTTHLZD. BHNCHLL LD [Hbs] & yuurses DM
B EBEE LT,

la) BE#{EZ 5 (MBha)
W)y*EExEDD (HBIE)
2) M TEERHA S (fbBhi)
2b) m v TREE D 2 (HBE)

WRIFHE 4G Ichdsanr—yvay —n o THEL ARE— HREHE]
AR, 2019, pp. 81-91

Masanori TSuTsuMI (ed.) Collocation in Language Education: the Cases of Russian and Japanese.
Yokohama: Kanagawa University, 2019, pp. 81-91.



LR HACHAREDORE R O—>2 L LT, s s BBFEIBERNIC_T 253 2L
BEFOND, eziE, [HS  Hnz] ., Bz /L3 . k233 L3 35)
mETH 5, B e HEGE O IE, A UBRER Z RS 720 o fthBhE £ 72 13 HBE &2 &
THEEEMNG T ecRI D L BEROMNG O b R T, thEhE & B8R O~
TDSb, HMESGWEAEY [IEH] 0oBfFLEZAON213) BIIEL &Y, #ICRHlo
FFeE2oNIBFICEREOEFA NG ING, 22X [T /#hs] Thilf,
filpoNRE [HES] 2@ OEE, DLV EECHLIDICNL., D] LwHE)
EIZIRER T, AECTH L, th~DE X 2 F235H > THEL 2 DT D 2 7 fih &) 5
Wiy, THETARVERAON TS HEFE [#% kowareru] 1 rer &\ 5 BefED
RINTWDE, —J7. ED 2 /W] obé. EE [Ho 2] 035 3 AE R
ffhan<esy, BEHE AL PEECHIZ, REIATLELC 2028 ELEZ LN
TWw3720TH5 (HF 2014:131) , 2DOX S ICHARECIEEOWE I X > Tl
i - HEIGOERD N7z 870 % oBjgE s thBiEE & HEFE R CEE & 5 KGE
EIIRECERS,

3a) He broke the vase. (f®hz)

3b) The vase broke. (H®h3)

i B2/ Bbs | RS L, MhEE - BEIFEONIT OB)E T 7 % & B BhE i
e [HHF 2 H225] RI2/E»rs] G025/ &06] [#htd #Hs] k¥
25 (BEE 1967, 1l 2002, ¥ =2 7% 1989) . T D X4 F OB IO W T AT

BRI >TEFDOWE % H 5,

1.2) T—f&t] o [#Hb3] & [REEl © [z 3]

¥Yasey (1989) ¥ [#bs] [Hrz] (&0 2] 0kdn24 70ABFENA
BFE <k, RS EERE [—t] shzoickl, [#x3] I3 THT]
DT OMEFTIEINREY EEETERE I TREEELTWw3 ] L wHEVERIERHRLTWS,

PHARETS [06< ] ok B ABFALIREO D 0 b & 2,
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4a) TV FIFHARD LD HHFEE D - 72,
4b) 7 v FIIHADFE LT B ICKEEE R T,
5a) (REEIIEZ D& 2D o 72,
5b) #2413 T &b HRERICHET %,

B da) CREMEETHZ [T vF] INEYTcHhs [EiE| 2HHOd DL L, B
DEENDO—HELTRINL7Z X5 BERBPEREINT VLD L, 4b)DthBIEE [#H x
) CEEMEE [TV »o0fy 5555 FoML. [#4%db] CBHLTw2 L
WwWH, Ba)Tlk [FE&d ) 28 [RBRE] LIichy —fkftLCcwb &, 5h)TiE [F&d)
O [EEE] ~oB#» [z 5, HEBFEICIZZ) L [—KL] o=2T7 v223H 2 L »

-

70

72 L I B I RY) O SE R BB 2 KT,

6a) He taught the students French. [ 2 id ¥/ HICT7 7 Vv AEEH X 72, |

6b) He taught French to the students. [ 2N IXFE=BICT7 TV REBEE R A 72, |

AEFA O Lo —EHWGERE LD 6a)TIX [ 77 v REE] LI RKYD [F47
Ll KCRBCBEH L, 20 [7I7VRFE] 23R X -3l w22 T VAREE
Nz2, MEFAto &t 6b)TIE (75 Vv R 27 RAZX—3¢hp I ETREKS
Ngv, ZO X5 ICBIE S v O ZBEIEESNRICHECIKREDZA 2 BRI Z 5
CexKRL, H (argument) FEEERLNRDO o0 EEE S22, HEFET
REBEEED 2t and, [#Hb2] 24 70 HEFHIERWICIEEZ ~2 L %25,
COZODHR [—fLt] LTwa7zw, FELOHIEZ—2LEZLN, RI1TY HEFH
g b2 Wz B,

BRSO ANEYE LT AT R EBVZEEYa T v IidiEhT 2,

7a) KBAREZEDL LT/, (lBhE)
7b) RAREEZENT W, (HB)E)
8a) Hx H T Z&x v, (HEH)
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8b) HZ HIF T2 & v,  (fh@hi)

(o w2 ] [HF2-HL) BBFEEADFALT7 24 L T2, ABEFE
D [END| [HL] bTELDIZLHDH 2, BAWICIMBGFNICAZZ5, 2o
FoNRY (B 7) o [HE] . 8)o [H] ) BEFO—HMTHY ., ZoBEIZHEIFN
TEREG~DO@E 2T THY, ER~OEHEZ 2T ZEIL T2 TRAR WV, BiF L
TRIETOWNEY LBV T itk CHEFAN@EZZL T2 EXONE, TO
Ko, ZHERD, HEx 2t vo tthBEles2 i leo0dh, FE1H
HEE~OBZ 2 F 3 B FE MBI ABFE O REICH 5 FEL I A THE)RE

(middle voice) & w3z 3%,

1.3) B8] o [#x3] & THMERE~OHE] © [#b 5]

il (2002) b [#Hx2 2/ #HHbs] BRI/ Trsd] ok @ - A8 L
IR EENBERARRTICOVWTHLE TS, & CTHRENERIT (#2280 3)
DMLEF L A4 TEANRYOBBFE T ERTOICRHL T, [#Hbd - #rs] 0k nHH
A7 2 A 7 T IREE~DFE (D% Yk BECOME) | KT & WHIHTHS, C
D EFFINT XL TOFIXTX YIRS,

9a) HEHKERICHMEEZE I 20230020 o7,

9b) HELIREENME LD 2 DITMED 22H 5 72,

10a) & D EDPERIC RG22 HZ 2 DI LD - 72

10b) v B DAt (220) “RGBRREZHD B 0 LM 5 7,

9a) Tl [#&E | #— A—AICELKZ2EITCORBOZ AR, MRV E A
CHBEIT 2 TORBBRRINTLEZDICHL, ) TREEXHEOREH & L GER
N2 CORBARIN, REXZNT 2T TCOLI2BEORVERAEEI NS, 10a)
TIEREDL D EE~D “RITERXOHFBDO BB RSN T 525, 10b) TEKRI NS D
BEAEZT2ETCE2oRHTHY . DF V1L 9b)d 10b)H [FrHIREE~ D F|E

(achievement, 2 £ h BECOME) | (51112002 :135) #%KL T3,
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UEDX5ic [#22 - #&b2] AR LEMEFEL bIcTHEL2b00, [Hb3 ]

DIE I FBEE~DEE T30 FRICEFEIRZBRNZEFECTH Y, TEIETDH S,
WETHhHNIE [Hb 5] 13 be taught ZH V2 OB K TH %, MBIFEOHHE RS
L fhBhE A HIRE X N B KB 2T THAVE S5 %) oREORMAENTH 3, 21
Tlk, Y THETRESKRBEINIOPERICAH D,

2. B Y TEED yunts & yuntoen BN T RENEE & HENEE

(%22 - Hbd] CHYTEEIRT Y TFETIE yunrs / yautses TH B °, [Hb 3
D yuutbes 1 yuntntea OERE LV, HRHE R L ChBFE S 2 IEHBEEEDS & w
HHAEOH - BT oW E —~RET WD X 5722, vy TEHFEITIR ca &t
H¥hidwo b HBFHMEL N2 DT TR,

¥ 9 yuurs/yuntees DR E LN T4 % (Apkagsesa et al. 2001 : 99-103) .

yuuth IS T O DEKREH B,

yaurs : D [ A % |

1a) yuuts gereit (X{#%) pucosars (B OARER) [T LD ITREM L2
%]

1b) yuuts mereit (WH#%) pucosanmio (54) [F &b ICKiEZH 2 3 |

yuuth : @ [ 5]

2) yuauTh mocnosuns u norosopkun (KfHE) [FE L& F WA L 2% 5

HAVE S & BE SEEIc oW TIdFAE - v v 1+ (2016) 2o &,

Syunte 11k (A5 & [%#32] LI KNOBERS [HA5] LI BREH -2,
yuutbes ICH [ ] DEH»IC [HEET L] Lo zBRREH o720 ZOMEIFEIFED
[ | B 2 % &M EBEBE G, 2o RRETILFICIENT VS, L& 2T
nponasath- nokynate |56 % + H 9 | O 4EE D npopasen-nokynarens [ 7€ Y F - H W F |
ERICBAR S AMECTH 5 DK L, yunrens-yuennk | R - AEfE] 13 H & &7 5 EhE
yuuTh-yuuthcss D W NOHFA» LIRE L 202 B AHTH L, 75 - 5] O
LiES T, [HAD - #HDD| FBHEAMMBAEARLY, FRAUBEZ 2D ok HIC
A7)y s R THL L, ZoBFEOEM T 24 A TV 5 (Pansuxosckas
2010) .
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yuuth A [ 2] OEWD & 2, [HIC] KHE2Ho N, [z <dk 58
5% G CEER T 2 03 IEFHICHIRE Y, [HZX 5] LI EEHFICE W T koeot
vemy L WO TR Z T 2 E5EIZIEIPDEELEATCOMTH L, T LKERE L 2 E
SR AT R E LT, SIEERICEE ) omueiitg st THEic] &wv S GBI bR,
BRI IC 3 W52 T2 ] ) RIEEERICHVO N L v ) T &t MEER D
(B2 2HF] PDERERD THZX2b0] X0 IOEMICEBPEIN TS Z L 2EKT
24 ZHICBLTIE yante P, 32 L DTELHADNROMEENHEEL TWE EEZ
bid, yunts L DX 2 MNFITIIERENCHE > THEOV R LBAR AL X 4 7D b O35
Ucthd, e 2 XHEBFECHEBOFE P Y v, BN 2R IEEC. Kk, BFE. KB
ML wo BRNABA B LERDDTH 2,

3a) yuuTh MKONBHUKOB MaTeMaTuke | /NFHEICEFE R B Z 5 |

3b) yuuts mkonsHukoB mnasanuio | /NFAEICIKIKEH X D |

REW LB HEEZES 2B, B 2MHFL2ERLELTERT S, WEADZ
LThh, FHREROBMEFELINEEROBX ZHEFICE @ E2TF%2 LT3 I LpE
FENRTwB LM TE 3, ZhICBIL TIE yaurses [#b 2] L OB THRIRT 2 235,
yauts DD ) —DDEHKRD [#5] LI HEICOER L TELLEND 2, ZOHEIC
OREIICHEVIRL AR L W) Za T VAREGEEND, ZODFENRERDEDHDD,
(H 2 2%] OBWED yunte L EBRIC F ) LICE D X ) R PREEFEE AL S ICRE &
N5, LY L o 2RI R & OO ZIEFEETIE® 228, 72 & 213 yuuTs
xumuro & W X MEFEEFEER] 2w XV ORELR 72D, HRORXELHEHE
Lzt vo 2 RoRBICH T 220 TH Y, HERMBE LT [ v Ekp

EEIND, TO=a2aT YV AIFRD yunteea ICD YT E %,

yuutbes : D [F 3, Hb 2 ]
4) yautses kymuaapun (54%) R Z % 5 |

PEBICIEFICIDD X S G E L ZHERAN - EHENSXAE LTy, HER
KEAENZ 138, 1D LS CHFAOAEREZ & 52 L%\,
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5) yunthes kynunapun (5-4%) y mssectnoro mosapa (E#%) [HALKEEADD &
THEE Z#H D 5 |
yuntbes © @ [7EFEL T 3 |

6) yuutncs B yuusepcurere (HiEM) [RAICHEREL Twd, |

yautees Wb “ODERLEH 20, [HELTWE] OBRBIBFORBI L E RO %,
ZHAINIHETIRD 2R TlREDR V. yunteca X HIRBIGFTH Y . X% CHMGE
ERTLIFTES, BT [BDZ] NREERT S5, HRFECTIE [Hbd] WRIE7
BCHERINED, [#Hbd] & yunrses 3 & D ICHBFAMNAEFCTH Y 2H 0 bEK
FoHMNREL L 2w HcdlBL T w3,

7272 L. yuntees 1€ yunts CLRBEICHRELTL 22D TE 2EICHIBELES 2,
Hosuxos (1985 :40) i X, yuntecs X RELTL B LB TEZDIT (1) HBj=R
iRk, KE. WO, T RO, HilEl, Brhrogthkfliozc b,
(2) B2 F 0t KL, WL o 2Rl iz %5228, 3) 7T ) X%
WELTERAFNL 2 ZIEMFOMBEPL /7 n AT - PRz eThdewnd, —FHT,
LM L2 ENRE LTHT2F 22 L 3AARTH S LEMLTWE °, 0%
D yuntbes 2L B2 L DTELZNRIE 5] KBHGTFI2AF LR, IHICEW
oz, LEPYHZ CoMREOmVERE RS &, BIFELNRTH 2 %M IE [—
L) TE2d DTl ARV, Kk, BE, BYL VoY REEREE O FEKE o TR
FF2dboT, FhEZ0%E -] $2Lwvwxd, ZORTHRERED [#Hb 2]
Y yunrees ([CHEEAR SN B,

bR ARG TH S yunrses |ZREHIRE & ZBEOMICHIE T 2 HEIBICET S L
F2 bbb, Kuases (2007 :260) I X, my 7T [HREME] B#RInE~v—F—
it cebs L) [THW]| DR, cales E) [V bORBY, vy THEICETHH
IRBFIZIE PO EEE NN AV EOEWEEEEHFET 2,

® Hosuxor (1985) (% yunrsca 23AMEFEZ FHMNR L LTL 3 LA TE 304 LR
RT3, HEFEEHCZEPHRAF LT ATY X LD 2O THA L 1T vz kv,
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3. [#23,/%b3] & yaurs / yaurbes iCH SN 3 T hBItE——ERIC 2 T

yuuth / yuutbes (IXIT & DI BN RIS % H Ty, SIS EE 23 5 R i
FET2L VI XA TOERICHC2EFTH Y, HREOFEVEMICEHEIL WL n
IR OWENEZ LN, HENEEOLA, XY dERFERBEROFLICH D
FEMREFENL VDT OMEICH Z, 2 DEND yunre DB A kozo vemy. yuutbes D
A veny &\ o IKBARICH 2,

HAGE O TWI & [#Hx 5] k. 7HMEL Y, 7HREROYRINROBE R X
nNTtwa b, —WafthEtEzRL sz s, —FH., [#bd] ik
yuutbes & [FRICHE D 2 THhE ZDFPORNEN LT 2 =27 v ARH 2, HARGE
Y TEED LD ICHBFERO [BE S53E] THY., ZH LIBT3 Bk
KNTWEEF AR50, yunts ODfEAR AL L HARFEIV b v TiEDIZ 5 2 BE i
LCotER R EEZONS,
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E/
o7

SN ECT

YA Y— -M-FYasry [fh@e 7u b x4 7
FER] < AL EBHR, 213-248 H., 1989 4F,

Kusazes

% XTIk

HEER T

IrYy 47 —=% [BECOME St wWHBHMIc AL N HAGEL 1
T oY BERBREAELE [53E
1-14 H. 2016 %,

B — B [H 8L - Bt s X vl ——8 - B oxic ] [EFEF] 70,
46-66 . 1967 4,

IIFN:)

Xt ala=r—vav] (47).
PR

T 7 v X 2w 2AERH

[IER MM E DB G — — ER L MGE DA v X — 7 = 4 2| 7 2 il [0k

L¥yvaveiiiE]l R RF RS, 119-145 B, 2002 4F,

Az O UEE. 2014 4,

A | ABPEE, SRTTR THAGHYO

I0.I1. [Ipammamuyeckas

nepcnexmuse. MockBa: SI3bIku cIaBAHCKUX KyIbTyp. 2007.

HekprinoBa E.JI. O coBpeMeHHON TEHIEHLUUHU TpPaH3UTHUBAUUU PYCCKUX TJAroJioB:

Pag3uxoBckas

K.

(GYHKIMOHATBbHO-CEMaHTHYECKO U

Ilpenooasamenv XXI sex 3, 271-278, 2010.

poccuiickux cTyaeHToB-pumomoros. Mocksa: ®nuurta. 2001.

umenu I'.C. Cxosopoowi. 3 (62), 26-31, 2017.

npumepe ¢opm, ob6pazyeMbIX OT BO3BpAaTHBIX IyTeM OTcedeHHs mocTtdukca. Pycckas
Gunonozusn: Becmnuk Xapbko8ck020 HAYUOHANILHO20 He0A202UYECK020 YHUGepcumemad

Hoeukos C.II. YnoTpebieHue riiarojioB, 00beAMHEHHBIX 3HAYCHHEM «IIPHOOPETAaTh 3HAHU)
Pycckuii szvix 3a pybescom. 1 (93), 38-42, 1985.
B.

=
ApxanbeBa D.B., T'opbanesckas ['.B., H.J[. Kupcanosa, .b. Mapuyk. Korga He momoraror

cemanmuka.

CJIOBapHu. HpaKTI/IKyM MO JICKCUKE COBPEMCHHOTI'O PYCCKOI'O fA3blKa AJid MHOCTpPAHUEB H

Pycckuu

A3bIK 6

MUnoOL02U4ecKoll
Ha

IIpodeccuonanvHas crenuain3anus

KaTeropuu

JCKCHUKH B CUCTCMC

B3aMMHOCTH: YYUTECJIb — YUCHUK.
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Transitivity in BE-Languages: contrastive analysis of Russian
and Japanese verb pairs “Teach/Learn”

Asazuma, Eriko & GOLOVINA, Ksenia

This study undertakes a contrastive analysis of the Japanese and Russian verb pairs
"osieru/osowaru” and "uchit'/uchit'sya" in order to highlight "weak transitivity" as
characteristic of "BE-languages” where intransitive verbs traditionally prevail. The
reason for the choice of these verb pairs lies in the specificity of the cases they take
and in their semantics. The Japanese "osowaru" is capable of taking "wo-case", which
is rare for an intransitive verb; it also shows features of reflexivity and middle-
voicedness, expressed in how the ™"action is returned to the subject”. The
Russian "uchit' (teach)/uchit'sya (study)" do not take accusative case to express the
direct object, that is the object of teaching/studying. Semantically, these verbs better
function in the contexts associated with the types of learning that require a
bodily/physical component (such as swimming). These grammatical and semantical
features suggest a subject-object confluence and are similar to the ones confirmed for
the studied Japanese examples. The authors interpret this similarity in terms of "weak

transitivity" characteristic of "BE-languages".

Ilepexoanocts B "BE-si3pIkax' Ha npumMepe KOHTPACTHBHOIO
cpaBHeHHs raaroJjioB '"oshieru/osowaru'" u "yuuts/yuurbes' B
SINOHCKOM H PyCCKOM si3bIKax

Acasyma, Dpuko & IN'onoBuna, Kcenus

B nacTosmeit craThe cOMOCTABAAWOTCA TiarojibHele mapbl “Oshieru/osowaru” u
«YYHTH / YYUTHCSA» B SAMOHCKOM M PYCCKOM SI3bIKAX C IEJbI0 BBISBICHHUS TEHICHIUU
«cnmaboil  MmepexomHOCTH» Kak ocoOeHHOCTH  «BE-g3bIkOB», XapaKTepU3YEeMBIX
npeobiagaHueM HENEPeXOIHBIX I1arosioB. MHTepec K JaHHBIM TJAroJIbHBIM Hapam ObLI
BbI3BaH NpucymnumMun um CJIOKHBIMHU CHUCTEMaMHU I'J1IaroJIbHOTO yHnpaBJICHUA u
XxapakTepHOU ceMaHTUKOH. Tak, B AMOHCKOM sI3BIKE IJ1aroia “0SOWaru” MoxeT yHnpaBlsTh

BUHHTEIBHBEIM (WO0) TazneXxoM, IMPH dTOM BEIpakas MOCPEICTBOM «BO3BpaTa NEeHCTBHS K
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CyOBEeKTY» NpPU3HAKH BO3BPAaTHOCTH M 3aJIOTOBOM MeAMalbHOCTH. PaccmaTtpuBaemble
TJIaroJibl B PYCCKOM SI3BIKE (yuums 6 3HaueHuu «obyuamevy u yuumoscs), HAIPOTHUB, HE
YIOpaBISIOT BUHUTEIBHBIM MaieXoM i o0O3HaYeHHS NpsIMOro o0BEKTa, TO €CTh
HEMOCPEeJCTBEHHOTO NpeaMeTa oOydeHus/u3ydeHus. [Ipu aToM, ¢ ceMaHTUYECKONW TOYKH
3peHHs, TJIarojsl «y4uTh / YUYUTHCS» HanboJiee TPOAYKTHBHBI B KOHTEKCTE IMOJyYEeHHUS
3HaHWW W HABHIKOB, TPEOYIOIIMX 3allOMHUHAHHS Ha TEIECHOM YPOBHE, YTO MPHUBHOCHT
HI0AHC CyOBEKTHO-00BEKTHOTO CIHSAHUI. B maHHOM cpe3e OOHApYyKHBAIOTCS CXOACTBA C
BBISIBICHHBIM B SIOHCKOM TrJjarojie “0SOwaru” »siIeMeHTEe «BO3BpaTa JeicTBHS K
CyOBEKTY», HYTO aBTOpPHl paccMaTpUBAIOT B KOHTEKCTe «ciIaboi TMepexoqHOCTH»

SIMTOHCKOTO U PYCCKOTO Kak «BE-s3bIK0BY.
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	「教える／教わる」учить / учитьсяの日露対照からみえる
	BE言語の他動性
	朝妻 恵里子　ゴロウィナ・クセーニヤ
	キーワード：日露対照, 他動性, BE言語
	はじめに
	日本語の「教える／教わる」とロシア語のучить / учитьсяはそれぞれ同根の形態素を保持した他動詞と自動詞のペアのようにみえる。しかし、「教わる」が自動詞であるのにヲ格をとったり、учитьがあとにкого（活動体・対格）＋чему（不活動体・与格）、учитьсяが＋чему（与格）といった複雑な格関係を示したりと、それぞれが特徴的なふるまいをする。本稿ではこうした複雑な格関係に着目し、その背後にある理由を考察し、日本語・ロシア語の対照研究の視点から両言語にみられる全体的な特徴を見いだす。
	1. 1) 日本語の「教える」と「教わる」
	日本語の「教える」と「教わる」はペアをなしているのは間違いないが、前者が他動詞、後者が自動詞という一般的な区別が当てはまるかは議論が分かれるところである。他動詞と自動詞の区別はヲ格を後ろにとれるのが他動詞、とれないのが自動詞と普通はなされているが（例文1a）1b)）、「教わる」は例文2b)の「ロシア語を教わる」のようにヲ格をとることができる。この点で「教える」と「教わる」が他動詞と自動詞の一般的な対立とは異なることがわかる。日本語の語感としては「教わる」は自動詞的な意味合いを持つと考えられ、その...
	1a) 真実を伝える（他動詞）
	1b)*真実を伝わる（自動詞）
	2a) ロシア語を教える（他動詞）
	2b) ロシア語を教わる（自動詞）
	ちなみに日本語の大きな特徴の一つとして、他動詞と自動詞が形態的にペアをなすことが挙げられる。たとえば、「壊す／壊れる」、「燃える／燃やす」、「上がる／上げる」などである。他動詞と自動詞の対立は、同じ形態素を保ちながら他動詞または自動詞を表す接辞を付与することで表される0F 。接辞の付与の仕方も特徴的で、他動詞と自動詞のペアのうち、頻度が高い場合や「正常」の動作と考えられるほうが無標となり、逆に特別の動作と考えられる動詞に有標の接辞が付与される。たとえば「壊す／壊れる」であれば、何かの対象を「壊す...
	3a) He broke the vase.（他動詞）
	3b) The vase broke.（自動詞）
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